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ABSTRACT

DEVELOPING CULTURAL AWARENESS
FOR EFL TEACHERS OF KOREAN STUDENTS

SEPTEMBER 1987
Jawon Lee, B.A., KOOKMIN UNIVERSITY
M.A., KOOKMIN UNIVERSITY
M.ED., UNIVERSITY OF MASSACHUSETTS/BOSTON
ED.D., UNIVERSITY OF MASSACHUSETTS/AMHERST
Directed by: Professor Luis Fuentes

It is often said that Korean students lack confidence in verbal communication of
English in the language classroom. The issue is whether lack of confidence comes
from the lack of communicative experiences or from the Korean cultural background.
Probably the two sources can be possible reasons.

However, the problem is that teachers regard lack of communicative experiences
as the main reason and that they tend to provide Korean students with

simple

chances’ to practice speaking, which may not be appropriate to them.

This study shows that Korean students can be encouraged and motivated to
speak comfortably in English under certain circumstances closely linked to the Ko¬
rean culture.
Questionnaire, interviews, and case studies were used. The results show some
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consideration as followed:
1. Low achieving students of written English are more teacher dependent
than high achieving students of written English.
2. In spoken English, students(regardless of good or poor grades) are affected
by a teacher’s role, personality, and interpersonal relationships with a stu¬
dent.
3. Most of the non-Korean EFL teachers did not agree with the importance
of understanding the Korean culture being a big factor in helping Korean
students acquire a fluency in English verbal communication. Only one of
the 33 respondents had a different point of view. His view reflected a need
to stimulate the students with new ideas and viewpoints.
Conclusions from this study are that Korean students need a teacher who is
familiar with their culture. The findings of this study can be a resource if used as
a teacher handbook.
Considering the current concern in ESL methodology(the importance of the
affective domain in language learning), this study points out the urgency that ESL
and EFL teachers understand the students’ culture in order to provide an atmo¬
sphere, in which students are comfortable in the use of English verbal language.
In the present situation, it is almost impossible for teachers to have concepts
of the students’ culture because few relevant studies have barely been accomplished
in this area. The researcher recommends team teaching in which English language
native teachers and native teachers(e.g. Korean teachers) work together to help
students to progress confidently in English verbal communication.
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CHAPTER 1

INTRODUCTION TO THE PROBLEM

1.1

History of EFL in Korea

English is one of the major requirements in the secondary schools, colleges, and
universities of Korea. Many companies require English from job seekers.
Traditionally, English education in Korea has focused on reading, grammar,
vocabulary, and writing.

It is no wonder that a student has studied English in

terms of literacy for such a long time (from the first grade in a junior high school
—-
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to graduation from a college or a university).
Since the 1970s’, Korea’s economy has gradually improved and Korea has come
out onto the international stage. Businessmen, politicians, and other people have
had greater need to communicate with other peoples in English. They have realized
that English as a verbal communication skill should be taught in all the schools.
Because of this economic trend, English education has shifted from reading and
particularly grammar to speaking and listening. In a secondary school, listening
has been emphasized. But ‘speaking’ has not been taught successfully because many
native Korean English teachers cannot speak fluent English and many are not able to
handle speaking lessons. Many colleges and universities have language institutes as
a subsidiary organization and have some English as a foreign language(EFL) nati\e
speakers. But most of them are not successful because teachers are few and students
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are too many. Only two university systems have renowned institutes: Yonsei and
Seogang universities. Among private institutes, SDA(Seventh Day Adventist) and
IELS(The Institute of English Language Study) are the most popular.
These four institutes are basically effective. They have many qualified EFL
teachers, good materials and facilities, and a variety of teaching methods: role
playing, problem-solving activities, The Silent Way1, to mention a few and others,
that are not as popular.
However, the four institutes are not enough to keep up with the popularity
of English in Korea.

Many more EFL teachers are needed.

This is the current

situation in Korea.

1.2

Statement of The Problem

Most EFL teachers(native English teachers are generally foreigners) seem puz¬
zled by a Korean student’s behavior in the language classroom. An EFL teacher at
Seogang University says that he does not know what or how to teach English, be¬
cause the Korean student is reluctant to frankly comment on his teaching. Another
teacher at the same university is often nervous when a Korean student says ‘we’
in the context of ‘I.’ A teacher at Yonsei University, who takes charge of personnel
administration, says that it is very hard to provide an acceptable EFL teacher to
the Korean student. According to him, the Korean student prefers a teacher who
has a good personality rather than a lot of ability. Another EFL teacher at IELS
comments on cultural conflicts between him and his students which resulted from
using The Silent Way.
2

On the other hand, Korean students also appear to be in conflict with EFL
teachers. They complain that the teachers are egocentric, money-oriented, and/or
impertinent. In this situation, it can hardly be expected that successful teaching
and/or learning can result.
Culture influences a human being’s perception. Perception is shaped differently
from culture to culture. For instance, an American’s perception of ‘self’ is based on
individual achievements. On the other hand, a Korean’s perception is based on a
harmonious relationship between individuals. Such differences can cause difficulties
when a person from one culture insists on seeing a person from another culture
through only his/her perception.2
Despite that, many EFL teachers do not take seriously a cultural understanding
of their students’ position, though they agree that cultural awareness might be
helpful in teaching.
To be sure, culture learning has been emphasized. But this is a demand for the
student: culture learning of the target language. Perhaps we need another view.
A view assumed by the teacher within the student’s culture, may prove a possible
solution.

1.3

Significance of The Study

This study will be significant in several ways.
One is that the affective domain is of major concerns in second language learn¬
ing. Most researchers agree that affective variables such as high motivation, selfconfidence, and low anxiety are important factors to successfully acquire a second
3

language. In order to motivate a student , or develope his/her confidence, or re¬
duce his/her anxiety, do we have to understand the student’s cultural background?
Results will bear significance for all educators.
Another is the benefit it will provide students in the form of information that
will help them identify a teacher appropriate to their goals.

This study results

will also provide information for the fields of multi-cultural education and second
language acquisition.

1.4

Research Questions

The following questions will guide this study.
Question 1: Is a Korean student’s learning strongly affected by a teacher’s
role?
a. Is there any difference in the teacher’s role between Korea and the
United States?
b. Is an EFL teacher required to possess cultural awareness, and an
accepting personality as well as professional preparation?
c. Does a teacher’s role offer the Korean student something which may
be helpful in acquiring a second language?
Question 2: Does an EFL teacher have to know the Korean’s interpersonal
relationship?
a. Is it helpful for a teacher to understand a Korean’s “consciousness of
belonging” in order to create a good relationship?
b. Is it necessary for a teacher to understand a Korean’s cheong, kibun,
and nunchi3 in order to develop a proper relationship?
c. What is the academic effect of a relationship between the student and
the teacher in language learning?
Question 3: Is the native Korean teacher knowledgeable in English, a more
effective teacher of English than a native English speaker with little or
no knowledge of the Korean culture in an English language classroom
in Korea?
4

Question 4: What should be the role of the native Korean teacher with
the knowledge of English and the native English speaking teacher?
The research questions will be solicited through literature review, interviews,
questionnaire, and case studies. Findings will be reported in Chapter 4.

1.5

Limitation of the Study

Subjects in Research: Research in this study is limited to subjects from one

university (Kookmin University) in Korea. However, it is believed that data from
the subjects can be applied to other Korean institutions.
Interviews: Responses will be limited to 80 students from seven classes. The

80 students will be divided into four groups which consist of grade A, B, C, and D.
Each group includes 20 students.
Questionnaire: Non-Korean EFL teacher responses will focus on four institu¬

tions of higher learning out of

21

in Seoul, Korea.

1.6 Definition of Terms

Cheong: It is a kind of affective knot to tie people together. It develops from an

love relationship between a mother and a child. A Korean subconsciously expects
cheong from anybody, just as he/she had always received it from his/her mother
when he/she was a baby.
Kibun:

It is a very special “feeling” that affect interpersonal relationships

between individuals. When kibun is hurt, it may cause a breakup in a relationship
between individuals.
5

Nunchi: It is a sort of sense to detect others’ feelings. It is a non-verbal means

of communicating. A Korean’s passiveness and shyness can be explained by nunchi.
ESL/EFL: ESL—English as a second language

EFL—English as a foreign language
Second language learning is learning another language within the culture of that
second language(e.g. a Japanese learning English in the United States) or within
one’s own country where the second language is officially accepted(e.g. learning
English in India). On the other hand, foreign language learning is learning a non¬
native language within one’s own culture(e.g. learning English in Korea)
Reunion: an alumni meeting

Reunion in this study indicates students who graduated from the same senior
high school. Teacher alumnae at that university join the student alumnae at re¬
unions or at a particular high school’s graduations. Senior high school reunions
reflect the strongest tie of all school levels.
In summary, despite popularity of English in Korea, one serious problem ap¬
pears in the teaching of Korean students. EFL teachers’ failing to correctly interpret
the students’ affective and cognitive states, thereby causing problems in their de¬
velopment of confidence in verbal communication. Therefore, we have brought to
your attention some questions4 relevant to the problem.
In the next chapter, we are going to observe what is the main concern in current
ESL methodology and whether the main concern reflects cultural awareness of the
students. We are going to describe what EFL teachers should know about Korean
students and Korean culture.

6

CHAPTER 2

REVIEW OF THE LITERATURE

This chapter consists of four parts:l) current concerns in developing ESL
methodologies, 2) thought patterns and communication styles of Koreans, 3) differ¬
ent views on ‘self’ between Eastern and Western cultures, and 4) characteristics of
interpersonal relationships in Korea.
In 1), we are going to describe a brief history of ESL methodology during Twen¬
tieth Century, what is the recent concern in methodology, and why it is important
in language learning.
In 2), 3), and 4), we will describe what a teacher should know about Korean
students and their culture.

2.1

Current Concerns in Developing ESL

Methodologies

Kunz said that there were two major revolutions in methodology during 20th
century.5 One was the Audiolingual Method and the other was affectively based
methods or approaches.
As we know, the Audiolingual Method was supported both by structural lin¬
guists and by behavioristic psychologists.

The structural linguists(e.g. Leonard

Bloomfield, Edward Sapir, Charles Hockett, Charles Fries, etc.)

were concerned

with “the study of form and the classification of the forms of a language, without

7

reference to the categories of meaning.”6 For the study, the linguists applied the
scientific method. They “examined only the overtly observable data with no as¬
sumption that another human being might have cognitive processes that resembled
his own.”7 In other words, they investigated the overtly observable surface level of
language.
What was more important about the structural linguists was “the notion that
language could be dismantled into small pieces or units and that these units could
be described scientifically, contrasted, and added up again to form the whole.”8
The notion gave a great impact to give birth to Contrastive Analysis hypothesis
which “claimed that the principal barrier to second language acquisition is the
interference of the first language system with the second language system, and
that a scientific, structural analysis of the two languages in question would yield
a taxonomy of linguistic contrasts between them which in turn would enable the
linguist to predict the difficulties a learner would encounter.”9 Therefore, tasks of
structural linguists were considered feasible to acquire a second language.
On the psychological side, behavioristic psychologists had similar attitudes to¬
ward language with structural linguists. They developed “the notion that human
behavior is the sum of its smallest parts and components, and therefore that lan¬
guage learning could be described as the acquisition of all of these discrete units.
The advent of Chomsky made structural linguists and behavioristic psycholo¬
gists fade away. In 1957, Chomsky published his Syntactic Structures. He insisted
that “Taxonomic classification of structures is no longer considered adequate”11 and
linguists be concerned with developing systems of rules which explain the structural
8

possibilities of a language. In 1959, Chomsky refuted Skinner’s view of language.
Soon cognitive psychologists followed Chomsky. They took a contrasting theoretical
stance against behavioristic psychologists. Brown describes this:
Meaning, understanding, and knowing are significant data for psychologi¬
cal study. Instead of focusing rather mechanistically on stimulus-response
connections, cognitivists try to discover psychological principals of orga¬
nization and functioning.

• • • By using a rationalistic approach instead

of a strictly empirical approach, cognitive psychologists • • • have sought
to discover underlying motivations and deeper structures of human behavior;going beyond descriptive to explanatory power has taken on utmost
importance.12

Despite of Chomsky’s impact on linguistic study(Chomsky was followed by gen¬
erative linguists and cognitive psychologists.), his work did not influence language
teaching because his work was fundamentally the same with structural linguists in
one aspectrthe study of language structure. In other words, Chomsky’s work of¬
fered “alternative strategies for teaching grammar—new ways of teaching the same
thing.”13
The advent of Hymes, the importance of real language use and of the socio¬
cultural factors, and the study of second language acquisition predicted the second
revolution in ESL methodology. Once again, Brown tells the revolution:
The revolution in language teaching that was building in the early 1970s
is here, though it is not a revolution that came with flashing swords and
sudden coups.[Audiolingual Method]
First, the revolution is cautiously eclectic.- - •
Second, the revolution does not look to the traditional disciplines
linguistics, psychology, education—for direct application, but rather for
insights into language, human behavior, and pedagogy which undergird lan¬
guage teaching practices.
Third, the tremendous variation among learners is being recognized.
. • • Every person is unique, and language classes can celebrate that unique¬
ness.
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Fourth, for the first time in history there is a substantial and growing
body of research that has provided comprehensive insight into the process
of second language acquisition.• • •
Finally, and perhaps most importantly, the learning and teaching of
language have become personal encounters. The affective domain has come
to take primary importance as we recognize in human communication the
building of interpersonal relationships through social interchange. • • • We
have become human;we are teaching persons.14

As Kunz mentioned earlier, the affective domain became one of the main con¬
cerns in ESL methodology. If we were to develop teaching methods without consid¬
ering the affective domain, we would ignore the most fundamental side of human
behavior.
In fact, the cognitive domain of human behavior has mainly been focused on.
We, of course, admit that the cognitive domain is very important to acquire both
a first and a second language. Brown gives an agreement:
The process of perceiving, judging, knowing, and remembering are central
to the task of internalizing a language. • • • virtually all of second language
learning is cognitive in character, for after all, language comprehension
and production is one of the highest forms of cognitive functioning among
living organisms.15

However, the cognitive domain would be rejected if the affective domain was
omitted in teaching methods. Carl Rogers, one of the greatest psychologists of this
century, gives a negative comment on totally intellectual teaching.
I can not be of help to this troubled person by means of any intellectual or
training procedure. No approach which relies upon knowledge, upon train¬
ing, upon the acceptance of something that is taught, is of any use. These
approaches seem so tempting and direct that I have, in the past, tried a
great many of them. It is possible to explain a person to himself, to pre¬
scribe steps which should lead him forward, to train him in knowledge about
a more satisfying mode of life. But such methods are, in my experience,
futile and inconsequential. The most they can accomplish is some tempo¬
rary change, which soon disappears, leaving the individual more than ever

10

convinced of his inadequacy.1C

Here is an example to show the limitation of an intellectual teaching experi¬
ence. Suppose a child is to learn how to dive into water. He/She is afraid of diving.
Though an instructor taught a diving skill, the child could not perform. The reason
is not the lack of his/her diving skill, but from his/her decision not to dive. In
this situation, what the instructor has to do is that the instructor helps the child
to change his/her decision. How? Change of the decision cannot be successfully
expected from the cognitive domain. Rather, an intellectual teaching might dis¬
courage the child. The affective domain does work here. That is, making the child
relaxed, secure, and comfortable can let him/her change the decision.
In fact, the importance of affective domain has been steadily mounting. Af¬
fective domain is concerned with the emotion of a human being. In fact, a human
being is emotional. Emotion influences our way of thinking and behavior. When a
person faces a change in identity, he/she may be excited but he/she is also frustrated
because his/her own identity is threatened by a new one. When his/her emotion
is shaken and he/she may feel threatened. As threats increase, he/she builds up a
barrier which protects his/her own identity and tries to expel a new identity.
Learning requires change and growth. As mentioned above, if a person feels
threatened in the process of learning, he/she might reject change and instead de¬
velop a defensive barrier against learning itself. Because this is very concerned with
affect of a human being, affective domain in learning can not be ignored.
In this sense, language learning can not be exceptional.

To learn a second

language is to acquire a new identity and to explore change in one’s self. A student
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cannot avoid communicating when he/she learns a language for communication. In
this process, he/she may make mistakes about forms of the language.

This is a

threat to the student. The student needs to be protected. The student tends to
find a safe place to keep his/her fragile ego secure. He/she can decide to give up
communicating (that is, showing his/her fragile ego) to protect himself/herself.
Alexander Guiora provides an interesting term ‘language ego.’17 According
to Guiora, a monolingual person develops an identity in relation to his/her own
language development.

As a person grows older, his/her ego acquires strength

enough to cope with threatening environments. Guiora continues to say that the
reason a child quickly learns a second language is that his/her ego is very flexible
in adopting a new environment.
In order for an adult to overcome such a threat, he/she needs ego strength.
Many researchers insist that the ego strength(or self-confidence) is very important
to successfully acquire a second language. George Yule et al. say:
The role of a learner’s confidence in learning and using a second language
is often cited as a crucial factor in general theories of language learning
and explanations of specific phenomena observed in the language learning
process,18
In addition to Yule, Beebe19 says that self-esteem is an important factor in
reducing threats. Brown20 basically has the same idea. He says that self-confidence
is needed to overcome shaking which results from errors in the process of language
learning. Krashen21 agrees that self-confidence is important in language learning.
Chastain,22 Parsons,23 and Samuels and Griffore24 mention the importance of selfconfidence.
However, to realize the importance of something is one thing and to apply

12

it in reality is another.
feel confident.

The main concern is how the teacher makes a student

Stevick strongly argues that traditional ESL teachers only focus

on teaching which might cause errors and threats. Teachers concentrate overly on
language forms such as grammatical points and vocabulary. Students are forced to
be exposed in right-or-wrong situations. Consequently, they are often emotionally
disturbed or threatened. What they seem to develop is a resistance to, rather than
access to the target language.

In order to get rid of such a barrier and to help facilitate learning, a teacher
should provide a helping relationship which avoids a student’s error thus breaking
up the defensive mechanism.

Now, teaching and learning have become personal encounters.

In fact, the

idea has greatly influenced ESL methodologies. Though it has not affected making
one universal method like Audiolingualism, it(maybe more importantly) has led to
exploring a different side of a human being: the affective side.
Stevick25 was not the first person to explore the importance of interpersonal
relationships in second language acquisition.

Carl Rogers26 may have been.

He

considered the human being as an emotional being. In his view, a person forms a
picture of reality which is very close to ‘pure’ reality and which adapts and grows
in a direction to enhance self, if a non-threatening environment is provided.

Teaching can give a quick change but it is temporary.

After all, a student

only realizes that he/she lacks confidence to accomplish a certain task from the
teaching process.

Rogers says that teaching is only good for learning something

unchangeable, but something unchangeable does not require personal growth and
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development.
Teaching and the imparting of knowledge make sense in an unchanging
environment. This is why it has been an questioned function for centuries.
But if there is one truth about modern man, it is that he lives in an envi¬
ronment which is continually changing. The one thing I can be sure of is
that the physics which is taught to the present day student will be outdated
in a decade.
•••

The teaching in psychology will be out of date in 20 years.

We are, in my view, faced with an entirely new situation in educa¬

tion where the goal of education, if we are to survive, is the facilitation of
change and learning.

The only man who is educated is the man who has

learned how to learn;the man who has learned how to adapt and change

• • •

Changingness, a reliance on process rather than upon static knowledge, is
the only thing that makes any sense as a goal for education in the modern
world.21

According to Rogers, significant change can only be realized through ‘expe¬
rience in a relationship.’28 If a helping relationship is established with a student,
he/she can see his/her capacity to change and grow within the relationship.
What is needed here for effective learning is not a master but a facilitator who
can create a helping relationship.

Carl Rogers suggests three conditions to be a

successful facilitator.29
First, a facilitator should be genuine and honest to his/her own feelings. He/she
should be a real person, not a master to a student.
Second, he/she should accept his/her student as he/she is.

That is, he/she

should treat the student as a valued person. So he/she should make the student
feel free to think and behave in his/her own way.
Third, he/she should understand the student empathically.
However, it is hardly expected that those three conditions can be accomplished
without considering the cultural background of a student. How can a teacher possi¬
bly accept and understand a student successfully without knowledge of the student’s
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culture. There is an interesting story about a psychiatrist who has great knowledge
about his profession but does not have cultural knowledge of his patient. One day,
a Chinese boy was taken to him because his psychological state was not considered
normal. After the psychiatrist saw him, he told the boy’s parents that his father
should spend some time with the boy. The Chinese father was very upset because
the advice was unusual. In fact, Chinese fathers hardly have time with their chil¬
dren in that culture. Such ridiculous things can happen in the language classroom
if a teacher ignores a student’s cultural information.

Considering the aspects, we can not agree that only cultural matters of a target
language receive attention in the language classroom though we admit that cultural
learning of the target language is very important to success in the acquisition of
that language.
In 1966, Hymes redefined Chomsky’s notion of competence:

communicative

competence instead of linguistic competence. He was critical of the way Chomsky
used ‘competence’ and ‘performance.’

He insisted that socio-cultural factors be

given central importance in acquiring communicative competence.30 Since then,
cultural matters have become an important factor in language teaching.

Jenny

Thomas says:

If a non-native speaker appears to speak fluently(i.e. is grammatically com¬
petent ), a native speaker is likely to attribute his/her apparent impoliteness
or unfriendliness, not to any linguistic deficiency, but to boorishness or illwill. While grammatical error may reveal a speaker to be a less than profi¬
cient language-user, pragmatic failure [cultural violation] reflects badly on
him/her as a person.31

Paulston also gives us her experience about cultural violation:
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Occasionally, faulty rule sharing will lead to complete breakdown in com¬
munication. Here is an example from my recent stay in Sweden, where I
was born and raised.

We(my American husband and children) celebrated

Thanksgiving by having my immediate family (Swedish) and friends for a
traditional turkey dinner.

I was busy in the kitchen and came belatedly

into the living room just after my sister- in-law had arrived.

In impec¬

cable Swedish I asked her politely, “Do you know everyone?” Any native
American would correctly interpret such a question to mean that I wanted
to know if she had been introduced to those guests she had not previously
met.

She asked me sourly and said, “I don’t know everyone, but if you

are asking me if I have greeted everyone, I have.” Fussed as I was, and in
such an archetypical American situation, I had momentarily forgotten that
proper Swedish manners demand that guests do not wait to be introduced
by a third party, but go around the room, shake hands with everyone and
say their name aloud to those they have not previously met.32
Through the anecdote, she also emphasizes that social rules or the cultural
meaning of linguistic acts should be taught.

However, one thing which we are

afraid of is that many researchers and language teachers ignore the function of
a language classroom.

As fax as cross-cultural communication goes, a language

classroom is a social place where people gather to talk. It is exactly the same place
where Paulston’s experience can happen again between a teacher and a student, or
among students who come from different cultural backgrounds. The teacher and
students are real social people in the language classroom. If false assumptions are
made about students’ affective and cognitive states, communication breaks down
and effective teaching and learning cannot be expected. When The Silent Way, one
of the popular methods to capitalize on humanistic factors in language learning, was
used in a language classroom of Korea, some Korean adult students were emotionally
hurt because the method the teacher used was not appropriate.33
As far as the affective domain is concerned, many researchers talk about the
issue.

For example, Carl Rogers’ helping relationship, Krashen’s affective filter
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hypothesis, Stevick, Dulay and Burt, H. Douglas Brown, Schumann, Savignon,
Asher’s Total Physical Response, Gattegno’s The Silent Way, Curran’s CounselingLearning, etc.. All talk about affective factors: interpersonal relationships, anxiety,
empathy, confidence, ego, motivation, etc.. Their views are very general, theoretical,
and are Western-oriented. They do not mention that the teachers should develop
an awareness of the students’ culture, necessary to make the affective factors really
work. Instead, they insist that teachers should make students develop a cultural /
awareness of the target language. It seems that they regard a language classroom
as a simulating and artificial place. It should not be regarded in that way. It must
be a two way street.
The awareness of students’ culture is still significant when our goal is to teach
language as verbal communication.
How to teach communicative skills? Before we answer the question, we need
to consider some natural situations. First, look at children. They do not learn a
language in a classroom. They do not have any grammatical knowledge of a target
language. But they suddenly become fluent speakers after some time. Second, take
a look at some adults who frequently happen to be involved in communication. They
have never been to a language school in their lives. But they successfully manage to
speak in a target language. What is the magic in the two cases? Probably nothing
but they are always exposed to and engaged in communication. Savignon says:
Just as one learns to be a blacksmith by being a blacksmith, one learns
to communicate by communicating. Or, to put it differently, one develops
skills by using skills. It is only when we have an incentive to communicate
and the experience of communication that structures are acquired.
When this is true, it is important to provide communication opportunities with
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students. But language classroom takes care of not only fluency but also accuracy.
The problem is a matter of priority. Which one should be provided first, fluency or
accuracy? David E. Eskey says:
We used to believe that if students learned the forms, communication could
somehow take care of itself. Now we seem to believe that if students some¬
how learn to communicate, means of the forms will take care of itself}*

In fact, many language teachers have used communicative activities:role play¬
ing, problem solving activities, drama, etc..
Now, what we want to ask about these activities is how the activities reflect
reality. Taylor says that “acquisition will progress if students are engaged in contex¬
tually rich, meaningful communication.”36 Widdowson notes that students must be
exposed to real language used to fulfill real communicative functions.37 Taylor and
Wolfson point out that “when there is a pressing need, and the motivation is high
• • • the acquisition process seems to continue.”38 Taylor criticizes activities which
are based on simulated reality, not real reality:

• • •

The situation was not real and the students knew it.

to be drawn from

• • •

the role play

• • •

»

• • •

The conclusion

that students do not appear to be

as likely to engage not only their language but their whole selves as fully
in contrived simulations, which are essentially uncompelling, as they are
when they have a stake in the outcome of their endeavors,39
What we want to suggest in this study is to let students speak voluntarily and
unconditionally. What a teacher has to do is “Be a real person and listen to the
students.” Develop a positive relationship with the students in order to create real
communication.
In this process, cultural conflict may break down communication which is es¬
sential to acquire communicative skills. That is why a teacher needs to develop an
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awareness of a student’s culture. Cultural awareness from a teacher will develop
mutual understanding and create a comfortable atmosphere in which to speak.
In this sense, EFL teachers’ developing a cultural awareness is very significant
in helping students learn communicative skills.
What we want to reemphasize here is that “cultural violation” can happen not
only in reality but in the controlled language classroom. Teachers should possess
sincere desire to understand and respect the students’ culture.
In the next page, we are going to describe something about the Korean culture
mainly for EFL teachers teaching in Korea. But this can also be useful to any foreign
or second language teachers who happen to teach Korean students. A description
of the Korean culture has meanings in two ways.
One is what should be taught to Korean students. For this, we are going to
describe Korean thought patterns and communication styles which are related to the
Koreans’ cultural pattern. When Korean students in verbal communication make
mistakes, such information will be useful to help them understand and correct their
mistakes.
The other is how it should be taught. In which situations are Korean students
motivated and encouraged ? For this, we are going to describe the Koreans’ attitude
about ‘self,’ their sense of belonging, a group atmosphere, their expectation of the
teacher’s role.

2 2

Thought Patterns and Communication Styles of Koreans

If you have experienced communicating with Koreans or Japanese students,
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you may feel bored listening to them. Foreign or Second language teachers often
point out that Koreans and Japanese do not tell a main point of interest in a story
until some time passes. However, if you study their native language, their thought
patterns, and communication styles, you can understand why this is so. If you do
not have any knowledge of those patterns and styles, you(as a teacher) may fail to
teach the Korean student effectively. Mikel Dufrenne says:
Language—is the effect and the expression of a certain world view that is
manifested in the culture.
The types of structures characteristic of a given culture would then, in each
case, be particular modes of universal laws.40

For a long time, language structure had been limited to the level of the sentence.
Since the view of language has changed from as a set of structures to communica¬
tion, we have come to recognize language structure in terms of discourse level, not
sentence level. ‘The types of structures’ which Dufrenne mentions are structures
of the discourse level which are related to thought patterns(sequences of thought).
What Dufrenne says reflects that language and its related thought patterns evolve
out of a cultural pattern.
Robert Kaplan says that thought patterns of English is linear and those of
Oriental are indirect and circular, and illustrates the contrast as follows:41
We are not sure that the Oriental thought patterns are indirect.42 But one thing
that is obvious is that Koreans’ thought patterns are not in a straight line. We can
see the pattern in the interpersonal communication of Koreans. Myung-Seok Park
says about the pattern:
The Korean daily conversation style can be characterized as the “proseoriented communication pattern. ” Instead of going directly to the point,
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Oriental

Figure 1. Cultural Thought Patterns between the United States and Korea

Koreans tend to take up long descriptive accounts about a person or an
event in subjective terms.

This is the dialogue between a Korean immi¬

grant and an American employer during an interview, which actually hap¬
pened in San FranciscofI obtained the material from the Korean-English
Language & Job Training Program in San Francisco):

Employer: Are you confident in performing the duties of a file clerk?
Korean: Yes, I can. I have a B.A. degree from Seoul University. My
family is known to be good one, and I have been getting whatever
I want from everybody.
Employer: But, have you ever worked in a filing department in any
company?
Korean: Yes, I can. I can type, drive, and have a B.A. degree froin
the best university in Korea.
Employer: Can you order things alphabetically?
Korean: I learned English for six years in high school and four years
at college. I used to be the best student in those days.43

You may think that the Korean is odd because he failed to answer the ques¬
tions directly. But he did give answers to the questions indirectly and implicitly.
The fact that he graduated Seoul University which is the best university in Korea
reflected that he had enough ability to do the work. Because the way an idea is
expressed in each of the two countries is different, they cannot have any success at
communication.
Considering attitudes of language difference between the Western and Oriental

21

societies, we can understand why the Korean’s expression was not clear to the
employer.
Robert Huchins says about the attitude of language of Western people:
The goal toward which Western society moves is the civilization of the
dialogue.

The spirit of Western civilization is the spirit of inquiry.

Its

dominant element is the Logos. Nothing is to remain undiscussed. Every¬
body is to speak his mind.

No proposition is to be left unexamined.

The

exchange of potentialities of the race.4*
We can see that language is power in Western society. Let’s look at Oriental’s
attitude toward language. What Kunihiro Masao says about Japanese’ attitude of
language is also true of the Koreans’ attitude:
One characteristic of the Japanese attitude toward language is the com¬
paratively light emphasis placed on overt linguistic expression.

To the

Japanese, language is a means of communication, whereas to the people
of many other cultures it is the means.

• • •

Japanese tend to be taciturn,

considering it a virtue to say little and rely on nonlinguistic means to con¬
vey the rest. Verbal expression is often fragmentary and unsystematic, with
emotional, communal patterns of communication.45
It may appear that Koreans and Japanese have negative attitudes toward lan¬
guage. In fact, in endogamous societies like Korea and Japan, language does not
often take as important a role as the medium of communication because members
in these societies have already shared a lot of aspects about their daily life and con¬
sciousness that are similar.

Rather, intuitive and non-verbal communication has

spread throughout the societies(e.g. nunchi in Korea).
Scarcellar says about Oriental students’ writing:
• • •

the non-native English writers

language background

• • •

• • •

again, especially those of Asian first

sometimes preferred statements which downplayed

the importance of their theme.46
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Kaplan makes the similar comment:

The circles or gyres turn around the subject and show it from a variety of
tangential views} but the subject is never looked at directly4^

Though the two comments are about writing, those unexceptionally implies
that Koreans’ verbal communication style is indirect and implicit. Therefore, EFL
teachers should be aware of the Koreans’ communication style and help Korean
students to change from their style to an appropriate style in speaking English.
In interpersonal communication, a Korean is aware of avoiding bold and open
negative expressions.

It is called “affective communication style,” which focuses

on the feelings of the listeners. While Americans use language to get the message
across, Koreans use language so as not to hurt the feelings of others.
In this respect, we can understand why Koreans tend to say “yes” in the context
of “no.”

EFL teachers should not blindly accept Korean students’ “yes.”

The

teachers have to be able to read the students’ facial expressions in order to make
sure whether the students follow the teachers’ instructions.
There is a very important communication style to EFL teachers. It is called
the total communication style. Park says:
Americans try to persuade their listeners in the step-by- step process
whether or not their listeners accept them totally.

But a Korean or a

Japanese tends to refuse to talk any further in the course of a conversation
with someone once he decides that he cannot accept the other s attitude,
his way of thinking and feeling in totality.46

We are not sure where this total communication style comes from, but the fact
remains that Korea is a group-bound society which may explain the reason.
An “ingroup” reflects the fact that members in the group have the same ideas
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and attitudes.

If the members have different ideas among themselves and if the

differences are not solved, the group will break down.

When a person wants to

belong to a certain group, that person has two possibilities. One is that the person
totally follows the group. The other is that the person totally dominates the group
and makes members “followers.”

When students talk about a certain topic in the language classroom, the EFL
teachers should be careful to say ‘when’ students’ should stop talking about the
topic or switch the topic. Korean students tend to continue talking “to the end.”
So to speak, they keep going until only one solution is possible because the class is
considered as a sort of “ingroup” to the students. If teachers switch topics arbitrarily
without an absolute solution, Korean students may misunderstand the teachers.
The students may think that the teacher is not sincere.

So far we have described Koreans’ thought patterns and communication styles
in relation to language learning: Koreans’ prose-oriented(indirect), affective, and
total communication styles. What is important is that EFL teachers should under¬
stand these styles.

To learn a second language means to learn not only its language structure(sentence level) but its thought patterns and communication styles which are
related to its cultural pattern because language is partly structured, depending on
its cultural pattern. If a learner speaks fluently but does not have a main point,
he/she can not be a good speaker. Knowledge of grammar, thousands of word vo¬
cabulary, and talkativeness are not enough to make a good speaker. He/She has to
learn the thought patterns and communication styles appropriate to speak English
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in order to be a good speaker.
In order to teach thought patterns and communication styles of English, EFL
teachers should understand the student’s cultural pattern undetachable to their
thought patterns and communication styles. When EFL teachers learn what makes
Korean students express their ideas in this or that way, the teachers can develop
better ideas about how to effectively teach the students.

For example, cultural

contrastive works between English and Korean can be helpful for Korean students
to understand why their own patterns and styles are not appropriate to English and
what they have to learn in addition to English language structure.
In this respect, it is very important for EFL teachers to learn the Korean
culture.

2.3

Views on Self between Eastern and Western Cultures

What is the basic difference between the Eastern and the Western cultures?
Walsh mentions:

• • •

the Eastern are dominated by the concept of harmony; the Western by

power. In the East, knowledge is for the sake of living in better and closer
harmony with nature and man; in the West, knowledge is for the sake
of controlling peace and order as a prime value; in the West, achieving
the things that power makes possible is considered by many as a primary
goal.49
The Oriental consider harmony as a prime value in their lives:between a person
and a person, between man and nature, and between a person and his/her fortune.
In the culture of harmony, in facing a problem, people are reluctant to judge
which one is right or which one is wrong, if judging right or wrong would break
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harmony among people. Jerome Cohen says that the Chinese might not understand
why Shylock in The Merchant of Venice persists in obtaining a pound of flesh from
Antonio at the Venetian court.

According to Cohen, the Chinese think that the

relationship between individuals is more important than their own interest or right.
That is why the Chinese cannot imagine the way Shylock tried to solve a problem. In
the Chinese’ sense, to bring a problem into court means breaking their relationship.
In order for the Chinese to resolve a problem, they meet directly and each one
compromises. The problem is sometimes settled by a peacemaker. The peacemaker
tries to make them compromise rather than judge who is right or who is wrong.50

In this process, a person may prefer withdrawing his/her right though he/she
is right in a certain event. It is no wonder that the culture of harmony develops
ethics which require conceding an individual’s right or restraining his/her desire to
do something for himself/herself, while the culture of power builds up a set of social
laws which protect his/her right and interest.

Then, where does harmony come from? One of the possible answers emerges
from a farming society in which farming is the most important economic source of
the Eastern nations.
Farming is dependent upon cooperative work in rice farming particularly. In
order to get a big harvest, farmers cooperate from planting to harvest. If somebody
tries to explore his/her own interest before the interest of his/her own community,
it is hardly expected that the work would wind up successful. That is why Oriental
people regard egoism or individualism as an enemy against their own community.

Korean farmers live in one place for a long time. They do not move season to
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season like nomads. Consequently, they get along well like one big family. Family
reflects a sense of ‘in.’

In this society, everybody wants to be ‘in.’

To get ‘in,’

compromising is more important than arguing, “lam right.”
Therefore, this society does not provide any room for a sense of individualism
or rationalism. Instead, it is full of a sense of ‘we’ and emotionalism. This is a
concept of harmony.
Another source of harmony may come from religion. It is very interesting to
compare the Western with the Eastern religions. In Christianity, a human being is
a special being who has a soul in the universe. God made him/her in that way and
allowed him/her to control the universe(nature and other living things). Genesis
1:28-30 shows:
God blessed them[a male and a female] and said to them, “ Be fruitful and
increase in number; fill the earth and subdue it. Rule over the fish of the
sea and the birds of the air and over every living creature that moves on
the ground.” Then God said, “ I give you every seed-bearing plant on the
face of the whole earth and every tree that has fruit with seed in it. They
will be yours for food. And to all the beasts of the earth and all the birds
of the air and all the creatures that move on the ground—everything that
has the breath of life in it—I give every green plant for food.” And it was
so.51
God allowed a human to conquer nature and the other living creatures to fulfill
his/her desire within God. On the other hand, a human being is not only one who
has a soul in Hinduism and Buddhism. In Hinduism:
Animals as well as human beings have souls. Hindus worship many ani¬
mals as gods. Cows are the most sacred, but Hindus also worship monkeys,
snakes, and other animals.52
People in Hinduism worship animals as gods, while people in Christianity can
kill animals and enjoy eating them.
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Aham

code53 in Buddhism says that a human being can be reborn to other

creatures or things. After all, a human being in Hinduism and Buddhism only has
a different form from other creatures or things.

Shamanism in Oriental cultures is a personal “spirit” worship. Nature with all
its parallels had life and spirit of its own. The shaman was priest, poet, healer,
miracle worker and performed magic.

People were taught to ask even trees for

understanding if they were going to cut a branch for firewood. People thought by
worshipping nature gods, harvests would increase, women become more fertile and
rivers would flow deeper. They worshipped sun/moon/earth/water. They did this
with dancing and feasting.

To Western people, nature was created for human beings. They can use her to
fulfill their own desires. Or they fight against nature(e.g. a big storm). On the other
hand, nature has not been made for or against human beings to Eastern people.
Nature stands independently. A human being is simply a part of the Universe and
does not have any special meaning.

Consequently, Oriental people learn how to

compromise with nature.

So far, we have studied a basic concept of the Eastern culture: harmony. In
this culture, people leaxn how to maintain harmonious relationships among them¬
selves. This is a prime value. Self-consciousness, self-esteem, and self-confidence in
which individualism results are not desirable in the culture of harmony. Passiveness
and shyness which Western culture misunderstands are good attitudes in Eastern
culture.
Speaking of passiveness and shyness, these are not the same as those of Western
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culture. Passiveness and shyness come from lack of self-confidence in Western cul¬
ture. But these are much sought after to make the group smooth and harmonious
in the Eastern culture.
In a word, Eastern culture is one in which an individual restrains his/her own
desire and supports his/her group.

2.4

Characteristics of Interpersonal Relationships in Korea

Then, what can be characteristics of interpersonal relationships in Korea? It
is not easy to tell Koreans’ characteristics from any of the other nationalities in
the Orient because the Korean culture is not special among Eastern cultures. For
instance, without exception, Koreans regard harmony as a prime value in their
interpersonal relationships. Passiveness, shyness, and obedience are also desirable
attitudes. Korea has strong family ties to other Asian cultures.
However, we can guess that Korean interpersonal relationships should be dif¬
ferent from others’ because Koreans cannot be Japanese or Chinese or any other
peoples.
The differences or characteristics do not come from something totally different
but from something similar. It is a concept of family which has influenced Korean
interpersonal relationships. Though most of the Oriental countries are based upon

family, Koreans’ family may be different in terms of depth and range.
The literature review is designed to describe how a Korean family is structured
and what personalities have developed from a familial relationship and to observe
how the familial relationship is applied generally to social interpersonal relationships
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and finally what implications there are for EFL teachers.

There is a limitation. The word ‘Oriental’ only indicates Far East Asian coun¬
tries.

China, Korea, and Japan.

The reason is that it is impossible to compare

Korea with other Oriental countries in this review. And we will compare interper¬
sonal relationships between Korean and the United States cultures because most
EFL teachers in Korea are Americans.

2.4.1

The Vertical Relationship

A Korean family is vertically structured. Line, age, and sex are all important
factors to indicate the vertical relationship. For instance, a relationship between a
father and a child is described as vertical because the former’s line is higher than
the latter’s.

In a sense, line is more powerful than age to indicate ‘who is superior.’ Let us
explain the situation with a figure.

: father

: F's children

i

: a's child

Figure 2.

Family Structure

Suppose a is the eldest and g is the youngest in that line.

When a has a

child(=h), suppose h is older than g. But h is lower than g because g is in higher
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line than h.
Among siblings in the same line, age indicates superiority. An elder child is
higher than a younger one.
Sex is an interesting factor to show vertically. Suppose a daughter is elder
than a son.

She is superior to him in terms of age. But he is superior to her in

terms of right.

A Korean family is patriarchal.

A father is both the head and

decision- maker of a family. The first son inherits the father’s rights after his death.
Daughters do not belong to the family54 after their marriages. That is why a son
is perceived as more important than a daughter.
Speaking of the vertical relationship, it means a lower person should obey a
higher person. In a family, it is extremely important that children should obey their
parents.

It is called ‘hyo,’ which comes from Confucianism.55 Confucius(551-478

B.C.) insisted that a relationship of ‘hyo’ be the most important to keep a society
in a good order.56 According to Jae Seok Choi, a professor at Korea University in
Korea, ‘hyo’ is defined below:
1. To respect one’s parents
2. To serve one’s parents well
3. To feed one’s parents
4. To please one’s parents
5. To do as one’s parents say57

Such a relationship of ‘hyo’ is applied to Korean people who are vertically
socialized with others.
An idea of grace also reflects a relationship of ‘hyo.’ Grace comes from the
idea that because parents give children life, children should appreciate parents
giving life. Just as God created and has loved human beings so they please God
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in Christianity; Korean children please their parents. Therefore, children worship
their parents even after their deaths in order to repay their parents for grace.

2.4.2

The Relationship between Mother/Child

In Western societies, children have their own rooms. Even babies have their
own beds.

In China and Japan, babies are put into their own cribs when their

mothers feel uncomfortable working while carrying their babies.
However, Korean mothers carry their babies on their backs or in their bosoms
though they are working.

At night, mothers sleep with their babies.

Whenever

babies cry, mothers are always there.
Kyu Tae Lee58 says that such a custom has come from the idea that a baby
should be protected from contagious environments. According to Lee, ancient Ko¬
reans thought that a mother’s bosom is the safest place for a baby to be protected
from contagious environments.
Another reason(which might be more important than Lee’s explanation about
the custom) is inheritance of parents’ customs and properties by a child(e.g. the
first son).

Because of such inheritance, Korean parents and children are deeply

interdependent in their daily lives. Parents do their best(even sacrifice themselves)
to take care of their children. They financially support their children even after
the children become adults if it is possible. Children do their best to serve their
parents(e.g. ‘hyo’).
Anyway, a Korean baby grows within the bosom of its mother. Here, a Korean
develops two special personalities:cheong and kibun.
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Cheong is a kind of affective knot to tie people together, just as it firmly ties a
mother and a baby. Koreans psychologically expect cheong from others even after
they become adults. A man expects cheong more than a woman because a son has
been taken care of better. A husband wants cheong from his wife. It is natural that
Korean students expect cheong from a teacher. Through a relationship of cheong,
they feel secure and protected.
In this sense, it is true that a Korean cannot live without cheong. That is to
say, a Korean cannot survive if he/she fails to affectively tie himself/herself with
somebody.
Kibun is another important feeling to know. Crane gives a brilliant explanation
about kibun:

Perhaps the most important thing to an individual Korean is recognition of
his “self-hood. ” The state of his inner feelings, his prestige, his awareness
of being recognized as a person, the deference he receives from his fellows

• • •

all these factors determine his morale, his face, or self- esteem, essentially
his state of mind, which may be expressed in Korean by the word “kibun”
—

When the “kibun” is good, one “feels like a million dollars, when bad,

one feels like eating worms.’**

The fact that a mother is always with a baby can explain why a Korean has
kibun. Whenever the baby cries, special attentions are given by its mother. Because
old people do not like young parents to let a baby cry in front of them, such
attentions may be accomplished even in the case that the baby’s crying is nothing.
Breastfeeding, holding, taking outside, etc. are given to the baby. The baby feels
comfortable and calms down.
Like this, a baby affectively recognizes its selfhood particularly by its mother.
Kibun develops here.

When the baby becomes an adult, he/she subconsciously
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wants somebody to recognize his/her selfhood.

Se cheol Oh says that a Korean

affectively wants to be well recognized by others.
Anyway, if one s kibun is hurt by another person, the relationship between
the two might be jeopardized. That is why a Korean has a special sense to detect
others’ feelings and to avoid hurting them. Kim and Steinberg explain it:
“Nunchi” is a kind of “sense,” but it cannot simply be explained as “sense.”
“Nunchi” is an interpretation of others’ facial expressions or what they say
plus a mysterious “alpha” hidden in their inner hearts. “Nunchi” is usu¬
ally an interpretation by the lower social class of the feelings of the higher
social class, necessary in an unreasonable society in which logic and inflex¬
ible rules have no place. Americans do not compromise or concede when
it is contrary to common sense, regardless of the rank of the other per¬
son. But in our case, if we try to explain something to a superior on the
basis of common sense, this is regarded as impertinent and reproachable.
Therefore, there is no other way but to solve problems with “nunchi” de¬
tecting the other person’s facial expression plus “alpha” hidden in his inner
heart.61

One of the possible reasons why a Korean student looks shy and passive in
language classroom can be well explained by nunchi.
Understanding a Korean’s cheong, kibun, and nunchi, an EFL teacher takes a
gigantic step toward creating a good relationship with a Korean student.

2.4.3

The Familial Relationship

The familial relationship includes everything which has been mentioned before.
That is to say, it reflects the vertical relationship, the relationship of cheong and
the relationship which does not hurt anothers kibun.
A Korean tends to make the familial relationship with anybody. As an example,
let’s look into the language classroom to see how the familial relationship works.
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At first, a Korean student tries to establish a vertical relationship with a teacher.
Then he/she tries to please the teacher. Obedience is a right attitude to please the
teacher. Also, avoiding open confrontation, avoiding arguing what a teacher says
to students, ‘showing’ respect(rather than only respecting), etc.

are all desirable

attitudes to please the teacher.
Simultaneously, a Korean student wants to develop the relationship of cheong
with a teacher. A teacher’s smile, kindness, and special attentions on the student are
all signs to give cheong to the student. On the other hand, the student’s obedience,
shyness, and passiveness may be signs to receive cheong. His/Her playing the baby
to the teacher is a sign to give cheong back.
A Korean student can stand comfortably and confidently on the familial rela¬
tionship. When the relationship is not properly established, he/she may think that
he/she stays ‘out’ of a classroom. The student tends to develop a dislike for the
teacher and effective learning is harmed.
In this sense, it is no wonder that when a Korean student decides not to socialize
or communicate with others in the classroom, the student’s learning is hindered and
he falls short of his goals.

2.4.4

Comparison of Korea with The United States
— on the basis of interpersonal relationships

It is said that Koreans are nice to foreigners. H.B. Hulbert says that the Korean
is much easier to arrive at agreement than the Japanese and the Chinese. He also
says that the Korean is warm in his treatment of others.62 Seok heon Ham also says
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that no one is more kind to other people than Koreans.63

The Americans are also kind. But the American’s kindness is totally different
from the Korean’s. The former’s kindness is realized far out of the boundary of an
individual. On the other hand, the latter’s kindness is realized as ‘in.’
The American relationship is based upon public order. Because they respect
an individual’s right or interest, the public order or social law which protects an
individual has been well developed. The Americans are kind to others but they do
not like that the others become deeply involved in their privacy. There exists a dis¬
tance among individuals, though they are close. In other words, their relationships
are realized to the extent that they do not interrupt another’s privacy.
The Korean relationship is based on cheong and consciousness of belonging.
In the relationship of cheong, two people involved give up their own identities and
create a new one which the American does not understand. So it is interesting to
see that an American professor’s kindness look like cheong to a Korean student and
that the student makes an attempt to develop the relationship of cheong in vain.
The Korean does not distinguish ‘alone’ from ‘lonely.’64 They do not like to be
alone or lonely. They want to live with a sense of belonging. If an EFL teacher
understands this, it may be a big help for him/her in teaching the Korean student.
In summary, we have reviewed the main concern in current ESL methodology.
Though many researchers emphasize the importance of the affective domain in
language learning, they seem to ignore students’ culture relevant to the affective
domain.
In 2.2, 2.3, and 2.4, we have described culture-specific aspects of Korean stu-
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dents’ affective and cognitive states.

Through 2.2, EFL teachers will understand

why Korean students express their ideas in such and such way. Such understanding
will facilitate communication between teacher/student. Through 2.3 and 2.4, EFL
teachers will learn how to correct Korean students’ problems and how to offer them
motivation and encouragement to keep communication flowing and open.
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CHAPTER 3

RESEARCH DESIGN

The purpose of research design in this study is to prove how important inter¬
personal relationships between teacher/student are in Korean students’ language
learning and to help EFL teachers develop cultural awareness of Korean students.
For the design, we are going to use interviews, questionnaire, and case studies.

3.1

Questionnaire Findings

Some questions will be asked of non-Korean EFL teachers teaching in Korea
now. The responses solicited will be posted to a 5 point likert scale, ranging from
strongly agree to strongly disagree. The questions are shown in Table 1. And the
questions will solicit from teachers responses to stated research questions.65
The purpose of the questions is to observe how EFL teachers have recognized
cultural patterns of Korean students in the language classroom and to explain cul¬
tural meaning of the behavior with literature. These responses will be tabulated
and analyzed in a table form. Because the numerical sample is low, chi square will
not be done.
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3.2

Interview Findings

Interviews will be made with students of English of varying abilities in En¬
glish. The varying abilities will be determined by grades earned in the preceding
semester. The questionnaire will be brief and presented during the individual inter¬
views. Results of the interviews will be described by a 5 point likert scale, ranging
from strongly agree to strongly disagree. A chi square analysis will not be done due
to the limited number of respondents. Interview questions are shown in Table 2.
And the findings of the interview will be used to discuss how a teacher’s role affects
a student’s motivation.

It was decided to use a questionnaire and interviews methods so as to so¬
licit responses from teachers and students that focus on the issues of this study.
Responses will yield attitudinal perceptions. The respondents will be the central
figures of concern to benefit from this study, adult teachers and adult learners.
A likert scale provides respondents with a range of choices, and the investigator
with sufficient information to analyze them. The open questions on perceived future
use of English will also render important information to this exploratory study.

3.3 The Case Study 1

Procedure: For 2 months(5 days/week), a Korean EFL teacher will teach groups
A and B respectively. The focus will be on a student’s comfort while communicating.
Therefore, grammatical errors will not be corrected or evaluated.
For the last month, a native speaker of English will teach groups A and B
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respectively.

Frequency of teaching will be dependent on available funding.

A

Korean EFL teacher will observe differences between groups A and B.
Evaluation: A student will be evaluated in two ways: 1) According to how often
a student is actively involved in communication; 2) According to how confidently
he/she takes communicating initiative while communicating
Purpose'. To observe relationship that develops and how actively and confi¬
dently group A is, exposed to communicating with a native speaker of English.

3.4 The Case Study 2

The case study will be implemented in regular classes.
Subjects: 3 classes(A, B, and C) They have no relationship with the teacher
before lessons.
Teaching: Accent and Pronunciation The three classes will have mid and final
examinations.
Time: Three and a half months(once a week:about 12 times). After one and
a half months, they will take mid-term tests. After three months, they will take
final-examination.
Procedure: A teacher will provide different relationships to the three classes
respectively.
with A: a positive relationship but only within classroom
with B: a positive relationship beyond classroom
with C: a disciplined relationship
A positive relationship means an affectively based relationship. A teacher pro-
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vides a helping relationship to lead a student’s motivation.
‘Within classroom’ in the relationship reflects that a teacher is ‘only’ concerned
with a student’s learning process and that the former has a relationship in terms of
teaching and learning.

‘Beyond classroom’ reflects that a teacher is concerned with not only a student’s
learning process but his/her daily life(like a counsellor).

In this relationship, a

teacher tends to have a relationship in terms of humanism, not profession.
A disciplined relationship indicates a cognitively based relationship. A teacher
is mainly concerned with a student’s output and provides more knowledge for the
student’s success in his/her learning.
Written(accent) and oral(pronunciation) tests will be required at a time. If a
student fails to pass, he/she will take an examination again until the student passes
the test.
Evaluation: Criteria of scores will be A, B, and F.
Written tests will be easily evaluated because these are written records. But
the concern will be on F-students. Differences among high scores will be ignored
because a teacher’s role or relationship does not result in a big difference.
Therefore, F-students will be evaluated according to how quickly they pass
reexaminations and to how much improvement they show on the final-examination.
Oral tests will be difficult to evaluate because it is hardly expected that a
student corrects and improves his/her pronunciation with only 12 sessions.
However, oral tests will require that a student use a sound library to practice
pronunciation in person. A student will be evaluated according to how often he/she
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uses a sound library. This test will focus on F-students for the same reason.
Because the course is only for one credit, students tend to take the course in
an easy-going way. For example, they do not want to go to the sound library and
spend much time on a one credit course. That is why the frequency of using the
sound library can be evidence of a student’s motivation.
Purpose: To observe how a teacher’s role or relationship influences students.

3.5

Outcome of the Study

The outcome of this study will be a training handbook for college level EFL
teachers intent on teaching in Korea.
When EFL teachers learn more about Korean culture, they will better un¬
derstand the Korean students’ behavior in the language classroom. Consequently,
teachers might provide a better relationship in which Korean students develop pos¬
itive attitudes toward the target language and culture, attitudes that lead to in¬
creased motivation to learn English.
The questionnaires used to measure the students and teacher responses will
provide much needed information to both groups after it is sorted out. The inter¬
views will also provide much information in response to the questions posed for this
study.
The open question of the perceived future use of English can influence the
degree to which the learner is willing to put aside his/her own culture to learn
about the “American” culture; especially if the student perceives himself/herself
in the U.S.A. in some capacity. The student’s perception of how he/she plans to
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use English may offer some clue as to why they accept or reject English and the
teacher’s status.
Research question 3 and 4 will be responded to from responses to both question¬
naires and the open question. Research question 3 will be reported on in Chapter 4
and responses to question 4 will be more fully responded to in Chapter 5. In summary, interviews and questions with non-Korean EFL teachers and Korean college
students will be connected to those two case studies. "We hope that the results of
the case studies will be a brochure to guide concerned teachers and teacher trainers.
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CHAPTER 4

STUDY FINDINGS

4.1.

Questionnaire Findings

Introduction:

It is a well known fact that Korean students do not appear

confident in verbal communication and are shy, passive, and dependent in the lan¬
guage classroom.

We agree that these attitudes are not desirable for developing

communicative skills. The issue is whether these attitudes result from lack of com¬
municative experiences or from the Korean cultural background.
Considering the geographical disadvantage which indicates learning English far
from an English dominant society, we can assume that Korean students would hardly
get any opportunities to speak in English.

Considering the traditional English

education in Korea which has relied on written English, we can guess that students
are not exposed to communicative situations.

These factors might lead Korean

students to lack confidence and to be shy, passive, and dependent.
However, considering the Korean culture, we are not sure whether these atti¬
tudes result from lack of communicative experiences or not. In Korean interpersonal
relationships, such attitudes are desirable in order to socialize harmoniously.
The purpose of the questionnaire is to learn how non- Korean EFL teachers
recognize this attitude. If lack of communicative experience reflects attitude, EFL
teachers will have to provide as many opportunities to speak as possible. If the
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Korean culture strongly influences the attitudes, EFL teachers should be aware of
providing proper methodologies to Korean students.

In this part of the study, some questions about the issue above was asked of
non-Korean EFL teachers teaching in Korea. The responses solicited were posted to
a 5 point likert scale, ranging from strongly agree to strongly disagree. Respondents
were 33 non-Korean EFL teachers from 4 language institutes in Seoul.
The results showed that most of the respondents gave positive agreement on
questions a, b, c, and d but that they wondered whether the questions could be a
key to teaching Korean students effectively (see question e). And they also agreed
that both factors(lack of communicative experiences and cultural influences) caused
the Korean students to be shy, passive, and dependent, but they favored lack of
communicative experience.
However, when interviews were made with some of the respondents, their com¬
ments reflected that cultural influences should not be ignored for effective teaching.
Their comments are transcribed later in this chapter.
Objectives: The first objective was to give non-Korean EFL teachers a differ¬
ent angle to provide proper methodologies for Korean students because many ESL
methodologies were not successfully adopted to the students’ cultural background.
The second objective was to develop a cultural awareness of EFL teachers
toward students’ culture because it could lead students to strengthen their positive
motivation toward the target language and its culture.
Findings: About question a “Korean students are dependent on me,” 52% of
the respondents gave agreement and 42% of those gave disagreement. By the way,
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most of the respondents who favored the question taught low level students, while
most of the disagreeable respondents taught high level students.

We inferred that their concept of ‘dependence’ was different from that in a
question. The respondents regarded ‘dependence’ as a subservient concept, while
it was regarded as an important element to develop a relationship with the Korean
students.

Responses to question b “Korean students lack confidence in verbal communi¬
cation,” and question c “A Korean student often says ‘yes,’ when he/she does not
really mean ‘yes’,” implied that Korean students had a tendency to show the best
effort to develop the positive relationship.
About question b, respondents who were in charge of beginning level students
showed agreement, while others disagreed.
About question c, all respondents except one agreed. They thought that it was
interesting but they did not notice why Korean students’ had to say ‘yes.’
Question d “Korean students like a teacher who has a good personality more
than one with good ability,” reflected how important a teacher’s personality was to
the Korean students to be motivated and encouraged to study. Though more than
half the respondents agreed on the question, they wondered whether the personality
factor was deeply related to the students’ learning.
All respondents except one(question f “I agree that Korean students

shy¬

ness, passiveness, and dependence result from lack of communicative experiences.”)
agreed that lack of communicative experiences caused the Korean students’ nega¬
tive attitudes in the classroom, though more than half the respondents(question g
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I agree that the attitudes from question f result from the Korean cultural back¬
ground.”) admitted the Korean culture also affected such attitudes.
In a word, the responses did not show that the non-Korean EFL teachers
generally had a cultural sensitivity because their responses seemed made from their
Western point of view.
Because of busy schedules, only seven of the respondents were available for
interviews.

Two of them are transcribed here because their comments made it

worthwhile to do so. One person favored cultural influence and the other supported
lack of communicative experience. The following transcript was culture-favored:

Anyway in the first level, especially teachers notice that they are not so
much in the traditional role of Western teacher.

They are more like a

mixture of guidance, counselor, high school teacher, things like that. - • •
the student depends more on the relationships, personal relationships. • • •
in the middle levels that’s not so much true but is especially in 1 and 2
levels [beginning levels]. ••• end of term, they are sad because it’s ending.
And the other thing students like to have is the opening class party
which is a real party but really important to them to have a sort of group
atmosphere, like a circle at universities.

They want to have, want to get

to know each other which is much more important here than it is in the
States, even for the Americans who study here. Here “If I get to know you,
that’s O.K., and if I don’t, who cares? And if we like each other, good,
but if we don’t, (laughing)” but here they really want that atmosphere of
feeling of a group.

In the first paragraph, the teacher talked about the teacher’s role in Korea:
“They are more like a mixture of guidance, counselor, high school teacher • •

A

teacher in Korea is expected to master all knowledge of human life. A teacher not
only teaches his/her subject but also shows his/her personality in terms of ethics. In
other words, a Korean teacher is expected to have feelings for protecting, accepting,
and caring for students in Korea.
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In the last part of the first paragraph, the teacher agreed that Korean students
depended on the personal relationships, though he mentioned that middle level
students were less dependent on the personal relationships.

But what he meant

was that middle level students were less dependent not because they have better
abilities and confidence than low level students in verbal communication, but be¬
cause middle level students had more opportunities to get to know their teacher
and other classmates than the low level students in terms of time. It implied that
EFL teachers should be aware of personal relationships that Korean students have
made in the initial stage. It also implied that Korean students would be less and
less dependent on personal relationships if the relationship increased as time went
by.

In the last sentence of the same paragraph, the teacher mentioned that Korean
students were sad because their term was ending. It reflected that Korean students
regarded the personal relationship as of prime value and that they were reluctant
to be separated.

It gives one implication for non-Korean EFL teachers.

Their individualism

might often be misunderstood and rejected by Korean students. But it does not
mean that they are expected to behave like Koreans. It means that they need to
understand a sense of belonging of the Korean students.

In the second paragraph, he talked about a class party and the group at¬
mosphere.

A group atmosphere means family-like atmosphere.

Through a class

party (which means having meals with family members), students develop this
family-like atmosphere. Under this atmosphere, students feel comfortable and lden-
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tify as real people, then their kibun is good.

People that don’t know anything about the students’ culture don’t do a
very good job, teaching ••• it’s partly because of personal relationships if
the students have the feelings with uthat foreigner that doesn’t care about
our culture or that doesn’t care about how we feel about him. ” Then com¬
plete separation between them. Especially the first level students want close
relationship with the teacher but upper levels, they want understanding re¬
lationship between teacher and student. So we have

a few people who

don t understand anything about the Korean culture and they haven’t been
very successful and have left.

In this interview, the teacher insisted that the non-Korean EFL teacher learn
something about the Korean culture because their ignorance of this culture might
break up their relationships and then learning and teaching would not progress.
In the last part of the paragraph, he mentioned that Korean students would
move from a close relationship to an understanding relationship if the relationship
went along well.
It means that when Korean students are accepted by a teacher(which means
close relationship), they are willing to accept the teacher(understanding relation¬
ship). In other words, when their identities are accepted, they are willing to accept
English and its culture.
In summary, the teacher had a brilliant cultural sensitivity. He covered many
things about the Korean culture in relation of language learnings teacher’s role,
personal relationships, group atmosphere, etc.. Though 19 out of 33 respondents
agreed on cultural influence, he was the only person who seemed to understand the
Korean culture.

Though he was the only one to understand the Korean culture,

his comments were brilliant enough to develop proper methodologies for Korean
students.
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The next interview was made by the other teacher who favored lack of com
municative experiences:

I think I have taught methodology classes to high school English teachers in
Korea. So I know something about the learning problems that their students
have and I know something about the public school English education, the
biggest problem is not at all unique to language education in Korea but
the whole education is the orientation for examinations.

• • • There is no

way a written test can test language learning. • • • goal has not to do with
mastering the language but taking the test. Students realize that and have
a negative incentive about real communication.

He clearly stated that the entire educational system was at fault in causing
students to develop a negative incentive about real communication. The written
test given in the English language did not reflect appropriate evaluation in real
communication. But this is not true. The reason a written test is given in language
education is that traditional English education simply focused on written English.
In the following, he continued to blame the whole education system because
it lacked an interactive mode of teaching.

It negatively affected communicative

teaching and learning:
Korean students are not accustomed to interactive modes of teaching.

I

notice even my own students who are graduates of prestigious universities
and mature adults sometimes say to me after class, “Mr. _, we
enjoyed your lecture.” And if that is true, I feel I have failed in my teach¬
ing.

• • • it reveals their deeper model of what a learning situation is and

that’s certainly not what a communicative learning is. ••• asking questions
and responding is not something that they are trained to do.

But he was not sure whether the lack of interactive modes resulted from the
whole language system or from the Korean culture. In the next transcript, he partly
agreed that it came from the Korean culture:
turn-taking in Korean conversation is socially • • • it goes according to scnp-
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tural social rules. So you know who will be talking and who will be listening
by rank, gender factors, independent of subject matter, independent of the
context. ••• It's always his turn if he is older than you are. ••• but they
can’t seem to get away the pattern of ((he teaches-we listen” which is what
they grew up with that and that’s the first cultural problem that comes to
mind.

This time, he blamed what he called “artificial homogeneity” which was not
shown in the following transcript:

Situations of Korean class with non-Korean teacher • • • it is an inherently
negative teaching structure. ••• the problem with “us” Korean and “you”
foreign teacher structure.

• • • Koreans are trained to think of Korean as

a form of uniformed and homogeneous entity which is not very accurate
to the extent that it is recognizable but it is not generalizable to the other
cultures.

The typical Korean will say “This is the Korean conception of

facts. What is the foreign conception of facts?” Now, to begin with, they’re
wrong usually in thinking that there’s a homogeneous Korean conception of
facts. ••• the reason it’s obvious is simply that Koreans don’t spend much
time among people who are familiar with their culture.

Here he did not understand the sense of “belonging.” He claimed that Koreans
were inaccurately taught about their origin. Though what he said is possibly true,
his term ‘homogeneity’ was anthropological. But the term to Koreans is cultural. In
other words, homogeneity does not necessarily mean that Koreans are homogeneous
in an anthropological sense. It means that they culturally have a strong sense of
belonging. When Koreans say “we, Koreans,” the word “we” does not necessarily
include all the Korean people. It simply reflects how a Korean has a strong sense
of belonging.
Finally he confessed that a teacher who was familiar with the Korean culture
would be better than one who did not:
I think Asian English speakers make excellent language teachers in Korea.
A Hong Kong, an Indian coming here with no claim to what Koreans call
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foreigners thinkingusing English as a functional medium. It’s a very
valued experience for us.

He also had a good knowledge about the Korean culture, though he displayed
a negative attitude towards that culture.
From the two interviews, we can surely say that an awareness of the Korean
culture is an important key to effectively teach Korean students verbal communi¬
cation, no matter what the results in the questionnaire showed. We can say that
EFL teachers should be very careful to judge behaviors which are culturally fil¬
tered. When they develop an awareness of the students’ culture, they can be more
successful in providing a helping relationship and the proper methodologies.
However, we should not think that only the cultural aspects are problems that
confront the Korean students slow development in communicative skills. We should
be ready to accept any possibilities and develop methodologies to make them good
communicators in English.

4.2

Interview Findings

Introduction: Interviews were made with 80 students of English with varying
abilities in English. These varying abilities were determined by grades earned in the
preceding semester. The questionnaire was briefly presented during the individual
interviews. Results of the interviews were described by a 5 point likert scale, ranging
from strongly agree to strongly disagree. These were tabulated and analyzed in a
table form. And the results are directly connected to the case study 1 and 2.
The results showed that poor-grade students were more influenced by a
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teacher’s role and that they seemed more dependent on a teacher than good-grade
students. But there are other considerations and these will be discussed later.
About the open question on perceived future use of English, 98% of the students
answered ‘getting a better job.’ In other words, they were motivated instrumental^
rather than integratively.

Objectives: The first objective was to know which students were more directly
influenced by the teacher’s role. The teacher’s role for the students include ability,
personality, and a willingness to understnad.
The second objective was to observe which of these roles affects the students’
learning process more.
Subjects: The subjects were freshmen from Kookmin University. Their grades
ranged from A to D. Each group(A,B,C,and D) included 20 students, a total of 80
from 7 classes.
The interviews were not taped in order not to make them nervous. The inter¬
views particularly focused on the third question:My ability results from my rela¬
tionship with a teacher.
Results: The results are presented in table form. The table forms are indexed
to the end of this chapter.
Findings and Discussions:

Table 5 showed that a teacher s role negatively

affected students who earned C and D: 75% of C-students and 100% of D-students,
positively affected students who earned A and B: 45% of A-students and 60% of
B-students. However, another 45% of A-students and 30% of B-students responded
with “no opinion.” In this respect, A and B students seemed less dependent on the
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Table 3.
question

Interviews of Question a in Table 2

a

grade

I enjoy studying English.
A

B

3

4

7

agree

8

3

1 1

no
opinion

9

1 3

C

D

total

strongly
agree

disagree
strongly
disagree

10

1

33

8

1 1

1 9

2

8

1 0
N=80

Table 4.
question b
grade
strongly
agree
agree
no
opinion
disagree

Interviews of Question b in Table 2

My teacher is pleasant and considerate.
C

D

total

A

B

1

2

3

7

5

1 2

1 2

6

2

1

20

1

7

1 6

7

3 1

1 2

1 4

strongly
disagree

2

N=80
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Table 5.
question c

Interviews of Question c in Table 2

My ability results from my relationship with
a teacher

grade

A

B

C

D

1

6

6

1 8

3 1

agree

8

6

10

2

26

no
opinion

9

6

4

disagree

1

2

strongly
agree

strongly
disagree

total

1 9
3

1

1
N=8()

57

teacher’s role than C and D ones.
Table 4 reflected that poor-grade students(90% of C-students and 95% of
D-students) showed more concern about a teacher’s personality than A and B
ones(40% of A-students and 35% of B-students).

But it did not show the rela¬

tionship of personality in the learning process.
The fact that good grade students are independent and poor grade ones are
dependent on a teacher’s role may be universal because the former is supposed to
have more confidence to a given task than the latter. But the grades selected in
this interview were based on vocabulary, grammar, and reading of English, which
did not require social interaction or emotional involvement among people. In fact,
a student who is intellectual can get a good grade on those aspects of language, no
matter what a teacher’s role is.
However, communicative aspects of language undoubtedly demand social inter¬
action and emotional involvement. In case study 1 it indicated that English-major
students are slower to develop confidence in communication than the non-English
major students when the former had the advantage of a good relationship with a
teacher.
The third question “My ability results from my relationship with a teacher,”
was extended to the interview with 57 students who were influenced by the teacher’s
role over their abilities either negatively or positively:
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Question: Which role of a teacher more affected your grade?

Table 6.

gracle^v^
A

The Result of the Interview with 57 Students

ability

personality

1

both

total

8

9

B

2

10

1 2

C

3

1 3

1 6

D

9

1 1

20
N=57

Table 6 showed fascinating results.
“both.”

Most of the students(74%) answered

However, they did not miss noting a teacher’s personality. Particularly,

poor grade students used emotional expressions about their teachers:
My teacher scared me a lot.
My teacher treated me badly.
My teacher ignored me.
My teacher was selfish.
My teacher was cunning.

On the other hand, comments on a teacher’s ability were obscure and too
general from both good and poor grade students:
My teacher was good at English.
My teacher was a master.
My teacher made me so bored.

From these responses, we can infer that Korean students are mainly concerned
with a teacher in terms of emotional response. In other words, they see the teacher
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in terms of personality. When his/her personality is good, they tend to embrace
everything about the teacher. In the reverse case, they tend to reject everything
about him/her.

In fact, they had trouble separating ability from personality during the inter¬
view. It seemed that the two concepts are “mixed up.” We can guess that such
confusion led them to select “both.”

A sense of belonging and kibun might explain the situation well. Suppose a
teacher emotionally treated the students well. Their kibun would be good. Conse¬
quently, it put the students and the teacher within the same “boundary” (the same
sense of belonging). The way the teacher teaches would be more acceptable to the
students. In a reverse case, it could not be.
In conclusion, we may feel that Korean students are like children from a Western
point of view.66 But we should remember one thing. To Koreans, a relationship
means much more than individual achievements do. A relationship is a precondition
to work.

4.3 The Case Study 1
Introduction: Many ESL and EFL teachers agree that Korean students lack
confidence while communicating in the language classroom. Despite those agree¬
ments, they can not seem to find a proper way to breakthrough to help the Korean
students possess confidence to speak yet.
This study has already shown that the concept of ‘confidence’ is a 'Westernoriented idea and that a Korean student can have confidence in speaking on the
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basis of a sense of not the individual, but in a sense of belonging.
This case study demonstrated that a Korean student speaks confidently when
a maternal relationship is provided. Caring, loving, and security must be there for
the student.

The subjects were 12 students, divided as groups A and B. group A students
had an intimate relationship with their teacher, while group B students have no
relationship at all.

These different backgrounds resulted in several different aspects(or areas).
Group A students were quicker to show confidence in verbal communication than
group B students.

Objectives: The first objective is to observe how a relationship between the
teacher and the student affects the student’s verbal communication. The second
objective is to investigate the significance of an extended relationship in the process
of learning.
Subjects: The subjects were 12 students divided into groups A and B. They
were juniors and seniors from the Kookmin University in Korea. Group A students
were non-English majors, while group B students were English majors.
Group A students had a standing “brother relationship” with the native Korean
EFL teacher.

They and their teacher had graduated from the same senior high

school. In Korea, the reunion of the senior high schoolers reflect the strongest tie
among all level of the school reunions. They socialize as brothers.
Group B students had no personal relationships with this native Korean
teacher. Their relationship was only that of teacher/student. In Korea, a teacher
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is highly respected. Obedience, humbleness, passiveness, shyness, and dependence
are good attitudes for showing respect.

Undoubtedly, a “brother relationship” is less vertical than that of teacher and
student.

Procedure: For the first two months(2 hrs/day, 5 days/week), the Korean EFL
teacher taught groups A and B separately. He did not use simulated materials(e.g.
text books and communicative activities) because the Korean students were not
good at role-playing and this did not encourage the students toward genuine com¬
munication. Instead, unstructured conversation was used. Whatever they wanted
to say was welcomed and accepted. When the students had trouble in bringing forth
further issues, games were used to encourage their communication. For instance, a
student read the instruction of a game and explained it to other students. When the
others did not understand the explanation, they requested the explanation again.
Everything was real.

For the last month(2 hrs/day, 2 days/week), group A and B students met an
English native speaker respectively. This was used to evaluate their communicative
confidence.

Evaluation was accomplished in two ways:l) according to how often

a student is actively involved in communication, 2) according to how confidently
a student takes communicating initiative while communicating. The Korean EFL
teacher joined the meeting as an observer.
Whenever a session was finished, the students and the teacher discussed what
they had done during the session in Korean. The reason being to give an opportunity
to make excuses about why they failed, and consequently help them to reduce
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anxiety, shame, and frustration.

Findings and Discussions: The two group students showed great differences in
several aspects.

First, group A students enjoyed the lessons and were comfortable, though they
were slightly shy and passive in the initial stage. Their relationship with the teacher
was based on the brother relationship in which they would expect cheong easily, they
were confident to socialize with him from the beginning. They already knew that
their mistakes and foolishness would be well taken care of by him. Though they
wondered what would happen in their relationship with him in terms of a specific
task(e.g. language learning), they felt secure and protected.

On the other hand, group B students were stiff and nervous from the beginning.
Their relationship with the teacher was based on the traditional teacher/student
relationship in which students are polite.

It was not easy for them to socialize

with the teacher in terms of intimacy. They were worried about how the teacher
considered them when they made mistakes. They were worried about the teacher’s
disappointment with their mistakes and foolishness, and the possibility of being
ignored or despised.
Second, group A students brought a lot of issues to the classroom. They talked
about some experiences in their daily lives. The issues were informal, light, and
specific.
When they had no issues to talk about, games were used to help their com¬
munication. But they did not have many pauses in their communication. They did
not have to use many games.
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But group B students had trouble in bringing issues. They were very careful of
selecting topics because they thought some topics were not appropriate to talk about
in front of a respected teacher. So their issues were formal, heavy, and too general.
For instance, politics, friendship, hobby, etc.

were their issues.

But such issues

alone could not be continued for two months. They soon lost their way. Though
games were used, they were not useful enough to continue for the rest of the full
sessions. So the teacher had to be involved in their communication many times. He
asked personal questions of each student. After that, the teacher dominated their
communication unexpectedly.

To make things worse, they had a guilty feeling because they did not bring
forth new issues any more and they thought it disappointed the teacher.

They

often used nunchi to detect what the teacher thought about their personal opinions
during their conversation. Consequently, they could not be relaxed, though many
problems were solved later on.

Third, after every two hour session, the students had discussions about the
teacher’s teaching and what they had accomplished.

Conversation proceeded in

Korean firstly because they needed some relaxation to reduce frustration and anger
from their failure at expressing their ideas in English and secondly because the
teacher wanted to know where and why they made mistakes and how to help them
later.

This was a very good way to give both group A and B students relaxation. But
one difference was that group A students were frank and critical on the teacher’s
way of taking care of a session, while group B students were silent. Consequently,
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the teacher could get better ideas to teach and manage group A students, while he
was not quite successful in handling group B students.

Fourth, before new sessions started with an English native speaker, the Korean
teacher had emphasized that students should be real communicators, not a humble
student. Equal to equal relationship in this setting was emphasized, too.
When the Korean teacher met the English native speaker, he suggested that
she would be a friend, not a teacher to the students. But when new sessions started,
she seemed to forget his recommendations and she played her role as a traditional
Western teacher.
What was very interesting was that group A students did not accept it. For
example, she prepared many things to talk and began to dominate the conversation.
She ordered each student to answer her question: “What do you do on your regular
Wednesdays?”

One of group A students answered the question and immediately

gave her the same question back. She was surprised but answered his question. Like
this, she was challenged many times. Her program was sidetracked. Finally, she
gave up teaching them in her way. She prepared a new program:cooking, walking
together, meeting her family, playing games, etc..
She had no trouble with group B students. Group B students took in most of
her instruction. Though they knew what they were supposed to do, they seemed
uncomfortable with her instruction and did not which to bother her about it.
Group A students were aggressive and confident, while group B students ex¬
tended the Korean relationship to the native English speaker/teacher.
Fifth, group A students(5 out of 6) visited the Korean teacher. Three students
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often visited his home.

Two students visited his office many times.

They went

shopping with the native speaker once. Finally they made an agreement to meet
with her after the last month.

Group B students did not make any personal visit to the Korean teacher or the
English native speaker.

This is worthwhile to discuss in detail because it is believed that the great
differences mentioned between group A and B students happened here.

What made group A students visit and what made group B students not do so?
There is no doubt that the intimacy of group A students with the Korean teacher
moved them to visit. What about group B students? It is questionable why they
did not. In general, students are supposed to visit a teacher’s office when they need
to talk, it is not understandable why group B students did not visit him at all.

Speaking of intimacy, we have learned that the brother relationship itself does
not guarantee intimacy because not one of A group students make any personal visit
like group B students. It does not seem that a relationship itself influences intimacy
which creates a sense of belonging.

Rather personal contact affects intimacy. If

group B students had more a personal contact than group A, B’s intimacy would
be stronger than A’s.
Then, why is personal contact so important? Personal contact reflects an ex¬
tended relationship and strengthens a sense of belonging. Group A students have
had an intimate relationship with the teacher. However, when they faced a spe¬
cific task(language learning), they needed to develop a new relationship which was
narrower than the previous one. Through the new personal contact, they began to
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convince themselves that they still had a loving and caring relationship with the
teacher in terms of language learning. Under this convinced relationship, they were
more confident and comfortable in accomplishing the task. What was important in
this case study is that the teacher accepted their personal visit. If he had offered
and accepted the personal visits of group B students, they would have also been
active and voluntary in their communication, too.
A foreign EFL teacher in Korea confesses that he is reluctant to accept a
student’s personal visit to him because he is afraid that this might cause partiality.
However, considering Korean students are confident with a sense of belonging, a
teacher’s offer and acceptance of a student’s personal visit and approach is really
important, particularly in the initial relationship stage.

4.4 The Case Study 2

Introduction: The findings of the interviews with the Korean students reflected
that they were generally concerned with a teacher’s role and personality.

Poor

grade students were influenced by these factors more than good grade ones in their
learning.

Because most of the students were instrumentally motivated to learn

English, good grade students were less influenced in some aspects of English which
hardly demand emotional involvement between a teacher and a student. The case
study 1 showed that good grade students (English major students in this context)
were also affected by their relationship with a teacher in communicative aspects
which strongly required social interaction and emotional contact.
In this part of the case study 2, interviews were conducted in areas of accent
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and pronunciation which is one of the most difficult tasks to be overcome by Korean
students. Subjects were students of 3 regular classes randomly selected. The results
showed that the teacher’s role, personality, and his/her relationship with a student
affected the student’s motivation and confidence in areas where emotional contact
occurred and that poor grade students were more affected than good grade ones in
areas where there was no emotional contact.
The finding implies that it is essential for an EFL teacher to plant a good im¬
pression about himself/herself to Korean student in teaching communicative skills.
Objectives:

The first objective was to observe to what extent the extended

relationship affected the student’s language learning.
The second objective was to imply what EFL teachers should know to teach
Korean students communicative skills
Subjects: The subjects were students of 3 regular classes as all non- English
majors. They were freshmen from the Kookmin University. Each class had approx¬
imately 60 students. A teacher staged different relationships for each class.
With class A, the teacher was relatively strict. He dominated the class. Po¬
liteness was essential. And he mainly focused on outcome of the students’ learning.
Poor grade students were forced to study hard.
With class B, the teacher developed a different relationship from class A. He
tried to create a comfortable atmosphere in the class.

He treated the students

affectively but did not extend this relationship beyond the specific task.
With class c, the teacher developed the same atmosphere in the classroom as
class B except for one thing. He extended his relationship with the students outside
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the classroom. He offered personal visiting to the students, particularly ones who
earned poor grades. Consequently, the students had the opportunity to understand
the teacher as a human, not only as a teacher.

Procedures: This course was named language laboratory which focused on ac¬
cent and pronunciation. Generally speaking, Koreans have had difficulty accentuat¬
ing the right syllable and correctly pronouncing words, because of different language
systems between Korean and English.

This course was conducted for 3 months(2 hrs/day and once/week, 12 sessions).
It was not expected that students would perfect pronunciation in 12 sessions. In¬
stead, the purpose of the course was to give opportunities to control the study and
to practice correct pronunciation. Students listened to the tapes of English native
speakers’ voice and copied them.
During the course, two kinds of tests were given to the students. One was a
written test(accent) and the other an oral test(pronunciation). The tests were taken
in mid and final examinations.
In the written test, 100 words were presented and students were to put accent
marks on the right syllable.

When more than 10% of the words were incorrect,

students had to take the examination again and again until they passed.

Their

grades were marked as in Table 7.
In the oral test, students had to read one page of their text book. If they incor¬
rectly pronounced more than ten words in a page, they had to take reexaminations.
Their grades were marked in the same manner as in the written test.
The reason the teacher gave many failures(instead of giving C, D, and F) was
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Tabic 7.

numbers of
incorrect words
grade

Standard of Grading

5

10

A

more than 10

B

from the findings of the previous interview.

fail

In those findings, we learned that

poor grade students were dependent on a teacher’s role, personality, and his/her
relationship with students. The purpose of this study is to see whether poor grade
students were truly affected by and if good grade ones were independent of those
factors.
Until mid-term examination was finished, the teacher did not create particular
relationships which would presumably affect grades.

When poor grade students

were selected, the teacher began to provide different relationships. The results were
analyzed after the final examination.
Results and Findings: The results show that class C had less failing students
than class A or B. It seemed that class C students had better abilities than students
in the other classes. The mid-term examination was used only as a pre-test. Af¬
ter mid-term, different relationships and atmosphere were provided with the three
classes.

As mentioned earlier, class C had the best relationship, class B had the

next, and class A had the strict relationship.
In Table 9, class A showed the worst results.

16 out of 20 students (failing

students in mid-term exam.) remaining failed, 8 new students(who did not get Fs
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Table 8.

Accent Written Test in Mid-term Exam.

class

A

B

C

total

64

63

61

fail

20

21

14

Table 9.

class

Accent Written Test in Final-term Exam.

A

B

C

fail

24

13

9

remain

16

1 1

9

new enter

8

2

0

upgrade

4

1 0

5
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in the mid-term exam.) were added, and only 4 students were upgraded. From the
figures, we can infer that poor grade students in class A were negatively influenced
by the strict relationship(75%, 16 out of 20 students were not upgraded.) and that
good grades were less dependent on the relationship because 8 out of 44(18%) had
lower grades.

Class B had the most positive results. 11 out of 21 students (failing students in
mid-term exam.) remained as fail, 2 new students were added, and 10 students(50%)
were upgraded, while 9 out of 14 students remained the same and 5 students were
upgraded in class C. The positive relationship with class B positively affected poor
grade students because almost half of the failing students in the mid-term were
upgraded in the final- term exam.

One thing which was interesting was that the best relationship with class C
did not give particular benefits to the class, compared with class B. From this
comparison, we can say that the extended relationship was not a significant key in
this test.

When the second and the third final reexaminations were made, the results still
showed that poor grade students in classes B and C did not make great differences
in improving their grades.
Students with poor grades in class A were still left to take another examination.
Even after the 7th examination, 7 students were left and finally gave up the test.
The teacher met the 7 students and asked why they gave up. Their answers were
brief: because the teacher ignored them.
damaged.
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In other words, their kibun had been

However, poor grade students in class B did not feel that way though two of the
students had repeated the examinations 5 times. Most of the poor grade students in
class B and C appreciated the teacher’s attempts because they believed the teacher
sincerely cared about them.

Then, why did the poor grade students of class A feel just the opposite? We may
explain this phenomenon by the relationship with which each class was involved.
During the course, students of class A did not get chances to personally know
the teacher. It made them misunderstand the teacher. When poor grade students
were required to take the examination over and over, they were surprised because
the method was not the way they had been familiar with.

They thought that

they were badly treated and ignored. Soon, they developed hatred and thoughts of
revenge. Giving up the test seemed a form of revenge against the teacher.
On the other hand, poor grade students of class C interpreted the teacher’s
method differently. Reexamination was a kind of proof that the teacher was con¬
cerned for the students. Different relationships made the students interpret differ¬
ently.
Summing up, as we have been informed from the interview with the students,
this case study supports the interview findings; poor grade students were related
with a teacher’s role, personality, and his/her relationship with a student more
than good grade ones.

And the instrumental motivation seemed to make good

grade students keep working, no matter what relationship was provided.
Poor grade students of class A were emotionally upset by the teacher; while
the same grade students of class B and C increased their motivation by emotional
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Table 10.

Accent Written Test in the Second Final-term Exam.

class

A

B

C

fail in the
first final

24

1 3

9

fail in the
second final

1 9

6

2

5

7

7

upgrade

Table 11.

Accent Written Test in the Third Final-term Exam.

class
fail in the
second final
fail in the
third

final

upgrade

A

B

C

1 9

6

2

1 5

3

0

4

3

2
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intimacy.

The extended relationship did not make class A better than class B in this test.
The reason may be that the test was not one which did not demand on personal
intimacy and social interaction.

In Table 12 and 13, students of class A and C showed improvements over those
of class B. It was assumed that students of class B and C would be better than
those of class A. But the result was different as shown in Table 12 and 13.
How did students of class A have development better than those of class B?
While poor grade students of class B and C did not make big differences in the
written test, how did they make great differences in the oral test?
There was one big difference between the written test and the oral test. The
written test did not require personal contact between a teacher and a student, while
the oral test did because a student had to read a book in front of the teacher. Many
student failed the test simply because of nervousness.
In this respect, poor grade students of class C seemed to have an advantage
for the test. They were relatively more comfortable than the other classes because
they knew the teacher better through the extended relationship. They were con¬
vinced that the teacher was not going to show disappointment for their mistakes
and foolishness.
The results of class A were quite interesting. Class A had 7 upgraded students,
while class B had only 2.

In fact, it was not sure how class A made it.

But

we can guess one thing from these results. Because of the teacher’s strict role, the
student’s kibun was not good. It implied that the students gave up their relationship
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Table 12.

Pronunciation Oral Test in the Mid-term Exam.

class

A

B

C

total

64

63

61

fail

29

24

26

Table 13.

Pronunciation Oral Test in the Final-term Exam.

A

B

C

fail

27

26

21

remain

22

22

1 5

new enter

5

4

6

upgrade

7

2

1 1

class
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with the teacher. It also implied that they did not have to be nervous in front of
the teacher. As mentioned in the review, the Korean’s nervousness, shyness, and
passiveness indicates that a person has a positive feeling towards developing a good
relationship. In this sense, when their relationship ended, why were they nervous?
Rather they could be relaxed taking the test.
On the other hand, students of class B were in between.

Though they had

a good relationship with the teacher in the classroom, their relationship was not
mature because they did not have the extended relationship with him. So to speak,
they could not convince themselves that the relationship was stable. It made them
really nervous. Also, they could hardly overcome nervousness because correction
was often made by the teacher in the test.
In summary, the extended relationship is an important key in this test which
happened to demand personal contact and consequently made them nervous.
Through interviews, questionnaires, and case studies, we can make some conclu¬
sions as follows:
1. Korean students are strongly affected by the teacher’s role, personality,
and his/her relationship with them.
2. In some aspects of English which do not require personal contact and
emotional involvement, those factors are not important keys to develop
less dependent students ’ ability. But it is important to provide healthy
motivation with poor grade students.
S. In verbal communication which undoubtedly requires social interaction
and deep emotional contact, the factors are important keys to develop
students ’ confidence and skills.
\. A teacher who is sensitive to the Korean students’ culture is more suc¬
cessful than one who is not. When a teacher is aware of the Korean’s
kibun and a sense of belonging, he/she can be better to successfully
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teach.

The next one is restatements o£ study questions from chapter 1 and answers
from the research study made:
Q.l: Is a Korean student’s learning strongly affected by the teacher’s role?
Answer: As 4.2 interview findings have shown, poor grade students are
generally affected more than good grade students by the teacher’s role.
In language learning, which requires social interaction (e.g. language
as communication), Korean students are affected by a teacher’s role,
regardless of poor or good grades.67
a. Is there any difference of a teacher’s role between Korea and the
United States?
Answer: Generally speaking, a teacher’s role in the United States is
narrower than in Korea. An American teacher’s role is only to
teach students while a Korean teacher’s role is to take care of
students in many respects. A Korean teacher is like “a mixture
of guidance, counselor, high school teacher- • -.”68
b. Is an EFL teacher required to possess cultural awareness, an accepting
personality as well as a good ability?
Answer:

Korean students tend to enjoy communication under the

relationship of ‘we.’

In order to develop the relationship, an

EFL teacher needs to understand the Korean culture.

Partic¬

ularly, he/she has to show Korean students the impression that
the teacher has a good personality which leads to the relationship
of ‘we.’69
c. Does a teacher’s role give a Korean student something which may be
helpful in acquiring a second language?
Answer: Korean students are reluctant to speak with strangers. When
a teacher’s role helps to reduce awkwardness and uncomfort, stu¬
dents can have more opportunities to speak.70
Q.2: Does an EFL teacher have to know a Korean’s interpersonal relationship?
e
r
Answer: The positive relationship among individuals is a precondition.
And it gives motivation and encouragement to talk with confidence.
Therefore, an EFL teacher needs to know a Korean’s interpersonal
relationship.71
a. Is it helpful for a teacher to understand a Korean’s consciousness of
belonging in order to create a good relationship?
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Answer: definitely72
b. Is it necessary for a teacher to understand a Korean’s cheong, kibun,
and nunchi in order to develop a proper relationship?
Answer: Developing a proper relationship means that cheong is given
and taken among individuals involved. States of a person’s kibun(good or bad) determines whether the relationship between
the person and the other is good or bad.
detect others’ kibun.

Nunchi is a tool to

In this sense, cheong, kibun, and nunchi

are essential to create a proper relationship.73
c. What is the academic effect of a relationship between a student and
a teacher on language learning?
Answer: The effect is that the relationship between teacher/student
gives the student motivation and confidence to communicate.74
Q.3: Is a native Korean teacher knowledgeable in English, a more effective
teacher of English than a native English speaker with little or no
knowledge of the Korean culture in an English language classroom in
Korea?
Answer:

As far as the affective domain is concerned, a native Korean

teacher can be better than a native English speaking teacher to take
care of students’ affective state.75
Q.4: What should be the roles of the native Korean teacher knowledgeable
of English and the native English speaking teacher?
Answer: The native Korean teacher should play a role to offer students
psychological comfort and the native English speaking teacher should
play a role to give them correct linguistic input.
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CHAPTER 5

RECOMMENDATIONS AND CONCLUSIONS

It is not surprising that Korean students are not confident in speaking English.
Why do they lack confidence? What is keeping them from succeeding?
Many EFL teachers in Korea point out that English education is the problem.
In fact, traditional English education focuses heavily on written English.

This

tendency takes away opportunities to communicate.
English education in Korea has recently shifted its emphasis from written En¬
glish to spoken English. It is true that there have been improvements. But the
result is not as yet positive. Korean students show better ability in the listening
area than in the speaking area, which requires social interaction.
Simple chances to speak do not guarantee that the Korean students will develop
confidence and communicative skills.

The issue is that Korean students need a

certain environment where they are encouraged to speak particularly in the initial
stage. The environment is related to their cultural background:
In which environment are Korean students well motivated to speak?

In

which environment are they reluctant to speak?
In addition to these questions, we need more study about how Koreans are in
relation to language learning:
What is the Koreans ' attitude toward language ?
What is their communication style?
To what extent does language play a role in their interpersonal communication.
What can a teacher's role be in their language learning?
Why is a teacher's personality important to students?
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What does the sense of belonging mean to Koreans?

EFL teachers need answers to these questions in order to appropriately teach
Korean students. The proper teaching methods must be available to them. Paul s.
Crane advises Koreans:
One future challenge is to try to break the umbilical cord and stimulate
students to stand on their own intellectual feet, to think as responsible
individuals • • • 76
It seems that he thinks the umbilical cord or the relationship of inequality is
not fair and his own individual way of life is closer to the truth.
An American-Korean EFL teacher complains that she does not understand
why Korean students are subservient to a teacher. This is her perception. Needless
to say, Koreans are not subservient. They are polite.
Cultural ignorance makes Crane and the above mentioned teacher develop very
biased ideas.

They can not successfully teach Korean students with such biased

attitudes. Here is a different example to show cultural awareness. It is very long
quote but it is worthwhile considering:
The following composition was written, as a class exercise, by a native
speaker of Korean, • • •
Definition of college education
College is an institution of an higher learning that gives degrees. All
of us needed culture and education in life, if no education to us, we
should to go living hell.
One of the greatest causes that while other animals have remained as
they first man along has made such rapid progress is has learned about
civilization.
The improvement of the highest civilization is in order to education
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up-to-date.

So college education is very important thing which we don’t need men¬
tion about it.

Again, disregarding the typically Oriental grammar and the misconcep¬
tion of the function of “parts of speech,” the first sentence defines college,
not college education.

This may conceivably be a problem based upon the

student’s misunderstanding of the assignment.

But the second sentence

appears to shoot off in a totally different direction.

It makes a general

statement about culture and education, perhaps as results of a college ed¬
ucation.

The third sentence, presented as a separate “paragraph, ” moves

still farther away from the definition by expanding the topic to “man” in a
generic sense, as opposed to “non-man.” This unit is tied to the next, also
presented as a separate paragraph, by the connecting idea of “civilization”
as an aspect of education. The concluding paragraph-sentence presents, in
the guise of a summary logically derived from previously posited ideas, a
conclusion which is in fact partially a statement that the whole basic con¬
cept of the assignment is so obvious that it does not need discussion. The
paper arrives where it should have started, with the added statement that
it really had no place to go to begin with.
The poorer proficiency of this student, however, introduces two other
considerations. It is possible that this student, as an individual rather than
as a representative native speaker of Korean, lacks the ability to abstract
sufficiency for extended definition. In the case under discussion, however,
the student was majoring in mathematics and did have the ability to ab¬
stract in mathematical terms.

• • • It is also possible that the ability to

abstract is absent from the Korean culture.77

Robert Kaplan shows that cultural differences supply some ideas to the dif¬
ference in the teaching approach, by the example above.

His study implies that

cultural influences should be carefully recognized before a teacher corrects the stu¬
dents’ mistakes. When a teacher understands why students make such mistakes,
he/she can develop better ideas to remedy the matter. When too many students
make the same mistakes and show the same negative attitudes towards developing
communicative skids, a teacher should not regard the same phenomenon as a simple
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matter.

In the present situation, non-Korean EFL teachers hardly possess the concepts
of Korean culture because few studies have been documented about it in relation
to language learning.

In this respect, Korean EFL teachers are much better in

handling Korean students’ problems and frustration, and providing them with en¬
couragement.

Despite the facts, many universities and private institutions in Korea think that
only English native speakers can teach English communication to Korean students.
Even students tend to believe that non-Korean EFL teachers can best teach the
students. They should reconsider the facts.

One suggestion is team teaching. If both English native speakers and Korean
EFL teachers teach Korean students, the results may be optimistic.

In the case

study 1, some team teaching was realized. For the first two months, the Korean
teacher focused on their psychological comfort and confidence to speak. He knew
how to encourage them to speak comfortably and confidently. But it was not good
enough to give the students the proper input in developing communicative skills.
They were transferred to the English native speaker because they needed more
appropriate linguistic input.

The Korean teacher participated there as both an

observer and facilitator. Whenever they culturally conflicted with her, the Korean
teacher picked up the problem and explained the reason later.

It really worked

to reduce the students’ anger and frustration. Team teaching can be one positive
method in teaching Korean students.
However, we should not make quick conclusion because this study has some
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limitations. Subjects were only from one university, though it is expected that the
results might be applied to students in other universities in Korea. Further study
should be made. The interview and questionnaire with non- Korean EFL teachers
were numerically low. Research about the Korean culture in relation to language
learning is just beginning.
More research about Korean culture in relation to language learning must be
done in order to provide better considerations and methodologies to the Korean
student, especially since English teaching and learning is so popular in Korea.
Despite the limitation of the study, we want to stress that developing cultural
awareness between teacher/student is significant in two respects.
One is that students are accorded respect and valued when a teacher is aware
of their culture. It will immediately influence the students’ affective and cognitive
states and will contribute to acceleration of their language learning.
The other is that a mutual understanding through cultural awareness will create
communicative opportunities which are essential in acquiring communicative skills.
Therefore, we hope that this study(especially Chapter 2) will be used as a guide
in learning that Korean culture will help in understanding the Korean student. We
hope that this study will help Korean students realize cultural problems in their
English learning and develop positive attitudes toward English and its culture.
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